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A. GENERAL INFORMATION

A-1. What is Lesson Study?
Lesson Study is an ongoing professional development process utilized within Professional
Learning Communities (PLCs) to allow teachers the opportunity to create a model for high-
quality instructional practices. It is also a method for improving a lesson through teacher
collaboration. Lesson Study originated in Japan as an approach to instructional improvement
that has recently sparked much interest in the United States. Lesson Study meets Florida
Professional Development System Evaluation Protocol Standards (1.2.1, 2.2.1, and 3.2.1),
i.e., the educator participates (school-based professional learning occurs) in collaborative
learning communities whose members use a cycle of continuous improvement to achieve
goals that align with individual, school, and district goals for student achievement.

A-2. Who is required to implement Lesson Study?
Full implementation of the Lesson Study Process is required for schools in DA that are
categorized as “F”, Intervene, or are a part of the Lowest 5%. Districts are required to train
all schools for Lesson Study but the degree and scale of implementation is a district
decision. DA Regional Teams provide direct support to “F”, Intervene, and Lowest 5%
schools with a focus on Lesson Study implementation.

A-3. What is the objective of Lesson Study?
The objective of Lesson Study is to create structured occasions for teachers to examine
teaching and learning. The foci of Lesson Study are to improve the lesson planning process,
refine instructional strategies and delivery, evaluate results, evaluate student thinking, and
increase student mastery.

A-4. Why is Lesson Study different from other professional development workshops?
Lesson Study is a job-embedded, ongoing, comprehensive professional development process.
It allows teachers to explore real instructional challenges that are faced in their classrooms
with their students. This professional development is teacher-directed and student-centered.
Lesson Study assists in defining shared best practices and strategies, and builds capacity as it
encourages the creation of relationships and collaboration with peers.

A-5. What are the benefits of Lesson Study?

o In addition to bringing educational goals and standards to life in the classroom, Lesson Study
allows teachers to:

consider the objectives of a particular content area, unit and/or lesson

plan lessons that bring to life both short-term and long-term goals

deepen subject matter knowledge

develop pedagogy

share and design best practices

participate in job-embedded learning

explore problems that impede student learning

understand how students think and learn

learn successful teaching techniques and behaviors from other teachers

develop peer coaching skills

improve student learning based on observations and assessments

o
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think deeply about short-term and long-term goals for students

anticipate student thinking

collect and analyze student learning and behavior data

improve instruction based on careful observation of students by understanding how
students learn

o support beginning teachers

O O O O

A-6. How does Lesson Study fit with other initiatives?

e Lesson Study enhances successful strategies currently included in many initiatives, such as
Florida’s Continuous Improvement Model (FCIM), Professional Learning Communities
(PLCs), Problem-Solving and Response to Intervention (PS/Rtl), Data-Driven Instruction,
and Instructional Coaching Cycles.

o Lesson Study is included in the “Act” component of FCIM as professional
development.

o PLCs are more effective when the focus is on improving instructional delivery and
increasing student achievement.

o Data gathered from student observations allow teachers to redirect the instructional
focus based on students’ academic needs.

o Instructional coaches develop a consistent pattern of working collaboratively with
teachers.

e Lesson Study can also assist schools involved in the Instructional Review Process to identify
critical academic issues facing the school. Refer to Appendix A.

A-7. How does Lesson Study improve the PS/Rtl Implementation at the school level?
For this tiered arrangement of resources, referred to as Rtl, to result in maximum student
outcomes, each tier must be demonstrably effective for large numbers of students. The core
package of instruction and supports provided to students at the Tier 1 level, for instance,
must prove effective based on students achieving at expected levels of performance and
adequate rates of progress. If the universally provided instruction is not effective for most
students, then large numbers of students will unnecessarily require additional resources and
supports. Lesson Study strengthens instructional knowledge and student achievement. This is
a direct benefit to the quality of instruction provided at all levels of the tiered continuum of
service, especially Tier 1. For more information about RtI, refer to Appendix A.

A-8. How does Lesson Study address the Florida Professional Development System

Evaluation Protocol Standards?

e Lesson Study meets Florida Professional Development System Evaluation Protocol
Standards 1.2.1, 2.2.1, and 3.2.1. Specifically, those standards require that the educator
participates (“school-based professional learning occurs”) in collaborative learning
communities whose members use a cycle of continuous improvement to achieve goals that
align with individual, school, and district goals for student achievement.

o It would also be expected that teachers who are participating in Lesson Study would have
Lesson Study and the associated student learning goals reflected in their Individual
Professional Development Plans (IPDPs).




A-9. What are the phases of a Lesson Study cycle?
e There are four phases to a Lesson Study cycle, which are explained in Appendix A.
o Phase I: Scheduling and Planning
o Phase II: Teaching and Observing
o Phase III: Debriefing
o Phase IV: Re-Teaching and Reflecting

A-10. How long should a Lesson Study cycle take, and how often should we have one?
There is not a defined time period to complete a cycle. Since Lesson Study is an ongoing
process, it should be implemented throughout the school year. Several cycles can be
completed, and as teachers become more skilled, cycles can be implemented in fewer weeks.
An example of a year long plan is shown in Appendix A.

A-11. Why is more time spent on planning and improving the lesson?
More time is devoted to planning and improving the lesson because the lesson plan is the
backbone of Lesson Study.

A-12. Are there variations to Lesson Study?
Yes, there are many variations to Lesson Study. See Resources section for additional
information.

A-13. How can we best prepare for implementation of Lesson Study?
During initial professional development sessions and/or PLCs, select from resources found at
the end of this guide. You may also contact your Regional Executive Director (RED) to
obtain copies of PowerPoint presentations.

A-14. How will we know if we are doing Lesson Study correctly?
Instructional delivery methods will be more effective and student achievement will increase
if Lesson Study is implemented with consistency. The Lesson Study team (LST) will have
more transformational learning opportunities and glean new strategies from each other that
will assist them in increasing student achievement. As the year progresses, the
implementation of Lesson Study will improve as teachers grow professionally.

A-15. What funds can districts or schools use to implement Lesson Study?
Funds that can be used to implement Lesson Study include the School Improvement Grant,
Title I and II funds, and general revenue. Some of these funds may be used to hire
substitutes for teachers who may be observing the lessons or to acquire additional resources
needed to enhance the Lesson Study process.

A-16. Are there districts or schools currently implementing Lesson Study?
DA Regional Teams began implementing Lesson Study in many districts and schools during
the 2009-2010 school year. Please contact your RED for a list of schools that are
successfully implementing Lesson Study.

Please click on the link below to access contact information for REDs.

www.flbsi.org
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B. GUIDE TO INTRODUCING THE LESSON STUDY PROCESS

B-1. What is the purpose of Lesson Study?

The purpose of Lesson Study is to provide districts, administrators, coaches, and teachers
with content and pedagogical learning to strengthen their instructional knowledge and
increase student achievement. Lesson Study can be delivered through professional
development sessions or school-site teams. This guide includes:

o background questions for discussion

o sample lessons

o hands-on group activities

o references for further study
Lesson Study is used to help all participants deepen their knowledge of content, pedagogy,
and student thinking. It also provides access to knowledgeable colleagues with the goal of
improving effectiveness of instruction. To initiate the Lesson Study process, districts or
schools develop an initial, one-day training session. During the training session, participants
may:

o learn the basics of Lesson Study

o actively engage in a Lesson Study experience

o work together to solve problems related to student learning and engagement

o plan for implementation of Lesson Study in their school
Lesson Study is an opportunity to:

o think carefully about the goals of a particular lesson, unit, and/or subject area
read, listen and think, as well as express and question ideas
study and improve the best available lessons
deepen subject-matter knowledge
build powerful instructional strategies and quality lessons through collaboration
improve teaching through systematic collaborative inquiry

O 0O 0O oo

B-2. How should Lesson Study be described to administrators and teachers?

Lesson Study is a powerful job-embedded, peer-to-peer professional development. In Lesson
Study, teachers and other educators work collaboratively to strengthen a given lesson until it
has been refined in a way that maximizes student learning. Following the teaching of the
lesson, the Lesson Study team meets in a colloquium (debriefing). The session begins with a
reflection by the teacher who delivered the lesson. After the facilitator’s reflection, the other
members of the Lesson Study team share data they collected during the lesson. Lesson Study
teams may then make a decision to revise the research lesson and re-teach the lesson or
simply apply what they have learned to another lesson.

B-3. Who is the intended audience for a Lesson Study?

School-site administrators, instructional coaches, department chairs, and subject area teachers
are the intended audience for this training. Each of these members will have an assigned role.
(Refer to Appendix B.) District administrators are encouraged to participate in order to
foster collegiality between schools. This will allow for mentoring relationships and capacity
building among teachers and administrators at different facilities (Fullan, 2006).




B-4. What essential questions should be asked to begin the Lesson Study?
o Essential questions of the Lesson Study team should be context-specific for the school and
based on the school’s data revealing student need. Suggested essential questions include:
o Is the lesson aligned to the Next Generation Sunshine State Standards (NGSSS)?
o What specific benchmark(s) does the lesson include?
o Will the instruction result in student learning at the level of complexity required for the
benchmark?
o How can teachers enhance the teaching and learning process to provide data-driven
instruction that will increase student proficiency in all subject areas?
o What do we want students to learn and be able to do by the end of the unit of study
and by the end of the school year?
o What is the current rate of progress and level of performance of students enrolled in this
course/class?

B-5. What are the intended outcomes of Lesson Study?
e Some of the intended outcomes of Lesson Study include:
o development and use of team-created lesson plans as a part of the process
o incorporation of reading and writing across the curriculum for all subject areas by using
“Three Types of Essential Reading Activities” (pre-reading, during reading, and after
reading strategies) in daily instruction
o teacher use of rigorous questions, assignments, and assessments
development of an understanding of Lesson Study as a collaborative process
o understanding how Lesson Study is a way to strengthen teaching and learning in
schools
o application of Lesson Study in a variety of ways, including lesson development and
testing through Lesson Study
o examination of the role of the district and the principal in implementing effective
Lesson Study teams
o skill development in other professional learning activities related to Lesson Study
o support of fellow teachers in initiating and building Professional Learning
Communities with a focus on Lesson Study

o

B-6. Is there a resource that can be used to determine educators’ previous knowledge
about Lesson Study?
Yes, a Knowing-Wondering-Questioning-Thinking (KWQT) chart can be used as a tool to
determine what teachers know and what they would like to learn. Refer to Appendix B.

B-7. Are there resources that can be used to plan for future meetings?
Yes, the templates provided in Appendix B give examples of how Lesson Study can be
scheduled and planned.




B-8. How can we establish protocol for implementing Lesson Study?
A protocol can be found in Appendix B.

B-9. How can we record the occurrences of each meeting?
Logs can be found in Appendix B.

B-10. How can we plan for additional meetings?
Forms to assist in planning additional meetings can be found in Appendix B.




C. PHASE I|. SCHEDULING AND PLANNING

SCHEDULING

C-1. Who participates in Lesson Study?
Teachers, instructional coaches, and education specialists who support general education

instruction should participate. Additionally, a “Knowledgeable Other” is included during the

process. The Knowledgeable Other should be a content and/or pedagogical expert in the

field of study, who participates in discussions and collaborates with the Lesson Study Team.

C-2. How do you select a Knowledgeable Other?

A Knowledgeable Other can be a university professor who may never actually attend a lesson

study meeting but would guide thinking through online questions and discussions or by

noting specific research to read. You may also use an author, high school teachers, a museum

worker, a child psychologist, or a researcher.

C-3. Why is common planning a helpful component of Lesson Study?
The most effective component of Japanese Lesson Study is the opportunity for teachers to
observe the process of teaching and student learning. Master schedules can be created so
teachers have common planning time, by subject area and/or grade level, to engage in
collaborative, systematic problem-solving, and improve the effectiveness of instruction.

Descriptions for implementing Lesson Study in various scheduling situations can be found in

Appendix C.
PLANNING

C-3. What roles do the teachers and instructional coaches have in the Lesson Study
process?
As the Lesson Study process is developed, teachers and instructional coaches can assume a
variety of roles. A chart that outlines the roles can be found in Appendix C.

C-4. What questions need to be answered during research and lesson planning in the initial

phases?
o Below is a list of suggested questions to ask during research and lesson planning.

o Are teachers familiar with Course Descriptions for the subject area as outlined in the

Course Code Directory (CCD)?
o What do students currently understand about this topic?
What do we want students to understand (and be able to do) at the end of the unit?

o

o Which Next Generation Sunshine State Standard and/or benchmark will be addressed

throughout the unit?

o How will the Cognitive Levels of Complexity (Low, Moderate, High) be aligned to
instructional delivery?

o What will students need to know before the lesson?

o What will students learn during this lesson?
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o What is the sequence of experiences (lessons) through which students will learn what
they need to know? What will make the unit and each lesson motivating and
meaningful to students?

o How will students respond to the questions and activities in the lesson? How will
students’ responses be gathered and measured? What types of problems and
misconceptions may arise during the lesson and how will teachers respond to them?

o What evidence should we gather and discuss about student learning, motivation, and
behavior? What data management tools are needed to discuss these topics?

C-5. What is the first step in Lesson Study?
The first step in Lesson Study is to analyze student data to determine what the Lesson Study
topic should address. Examine this quote from Stepanek, Appel, Leong, Mangan, and
Mitchell (2007):

“Through the disaggregation and analysis of student achievement data from state
and district assessments, patterns may emerge that indicate weaknesses in student
understanding or skills. By using data to select the Lesson Study topic, the teachers
ensure that their work will focus on the areas of greatest need, such as reading
expository text in English, problem solving in math, or making sense of phenomena
in physical science.”

C-6. Are there tips for preparing a successful Lesson Study?

Yes, the resources in Appendix C are provided to assist in the organization of a Lesson Study
session.

11




D. PHASE Il. TEACHING AND OBSERVING

D-1. What is the protocol for teaching and observing the initial lesson and what

evidence should be collected during the initial lesson?

e The facilitator will ask for a volunteer or randomly select one of the participants to
teach the lesson. Other team members will observe the lesson. Observers will take
detailed notes and gather evidence without making judgments to share during the
debriefing.

e All the adults in the classroom are observers, except the teacher who is teaching the
lesson. Observers offer new and multiple perspectives that can capture evidence of
student thinking and understanding.

o The team agrees in advance what data they would like to collect and assigns every
member of the teaching group to be observers of the lesson. Assigning specific tasks
to the observers can enhance the value of the debriefing. It can be useful to have some
observers follow individual students. The list below explains what an observer should
do during the observation.

Data Collection Procedures for Observing the Initial Lesson
o Take notes throughout the whole lesson.
o Take notes on individual student responses, using student names, when possible, or
the location of a student’s seat.
e Record interactions between teacher and students and between students.
e Record how students begin their work and approach the tasks.
e Document common misunderstandings the students have, and how, and when, their
understanding changes.
e Indicate how individual students construct their understanding through activities and
discussions.
e Document the variety of solutions that individual students use to solve problems.
e Observers should refrain from
o side conversations
o teacher evaluation (including the principal)
0 acting as trainers or professional developers
o serving as additional teachers in the classroom
e Additionally, the team should encourage observers to develop a specific question
regarding the area in which they want to collect evidence. For example: How will the
students react to a question posed by the teacher? Having a good question will help
focus the observers and keep them engaged in the lesson. Observers should take on
the role of a researcher and use the goals of the lesson to guide the data collection.
Below are examples of questions that can be asked:
o Was the planning process effective? Why or why not?
What would you do differently next time and why?
Did the long term goals and Lesson Study goals help to focus your learning?
Were you able to generate anticipated student problems?
What are the implications for your teaching in the future?

(o}
o
(o}
o
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D-2. What will the teacher use to teach the lesson?
The teacher will use the lesson that was developed by the Lesson Study team.
Examples of templates that can be used are provided in Appendix D. The sample
template includes the following components of effective instructional delivery: focus
lessons, alignment to Next Generation Sunshine State Standards, journal activities,
vocabulary activities, higher order questions, differentiated instruction, technology
and literature components, learning stations, whole group and small group instruction,
and Rtl services.

D-3. Are there templates that can be utilized during the observation process?
Yes, sample templates for the observation process are provided in Appendix D.

13




E. PHASE I1l. DEBRIEFING

E-1. What role should the Lesson Study Facilitator play in the debriefing process?

e The Lesson Study Facilitator should be a person who is collegial and able to draw in
all members involved in the Lesson Study team in a productive manner. This person
guides the debriefing process without criticizing the team members in a way that
impairs the team. Below is an example of the facilitator’s role and suggestions on
how to debrief.

Challenges of the Colloquium and Debriefing
"Many teachers have little experience in observing and analyzing student learning
or reflecting deeply about practice with their colleagues.... In too many schools,
teachers are congenial and not accustomed to robust collegial conversations.
Teachers working in the isolation of their classrooms may not have had the
opportunity to develop a rich vocabulary around student thinking or the refined
observation skills needed to gather useful data on the lesson and student
understanding...It will take time for Lesson Study teams to acquire and practice
the skills required for a productive debriefing. An experienced facilitator can help
give team members permission to go deeper" (Stepanek, et. al., 2007, p. 102).
e The Lesson Study facilitator needs to be:
o savvy, knowledgeable, and tactful
o able to model an analytical approach to the debriefing and
o able to set a clear tone of respectful inquiry
o Below are some suggestions for facilitators:
o Frame comments or suggestions in the form of a question; this helps the team
better focus on the content.
o Adhere to the colloquium protocol; this will reduce the feeling of
personalization and help create constructive discussion.
o Provide additional guidelines, if necessary. For example, one approach to
consider is asking each team member to make one positive comment about
student learning, providing specific examples of how students were working

toward the goals of the lesson. The next round of comments can then focus on

a question that team members and others pose to the entire team of observers
as opposed to a single team member. This strategy prevents volleying between
the team and observers. It can also help focus the discussion on the larger
issues, minimizing discussion around less important items.

14




E-2. What are some guiding questions that a facilitator should use in the debriefing

process?
o Reflections: What did you see students doing? What does that tell you about student
thinking?

e Successes: What worked? What helped produce positive outcomes?

e Challenges: What didn't work? What needs to be changed? Using the systematic
problem-solving process will assist the team in effectively determining how to adjust
the instruction for improved student response/learning.

e Next Steps: Should this Lesson Study be continued? Change to another lesson?

E-3. What are some strategies for feedback that a facilitator should use in the

debriefing process?

Strategies for Giving Feedback

e Constructive feedback is indispensable to productive collaboration. Positive feedback
is easy to give and receive. When the response highlights a need to improve, it is
harder to say and much harder to hear. When done properly, feedback is a very
specific kind of communication. It is important to remember that a weakness in the
lesson is not the fault of the teacher but the responsibility of the team who wrote the
lesson.

o Feedback is most useful when it is audible, credible, and actionable. Following the
guidelines below will help you achieve that goal:

0 Give feedback with care. To be useful, feedback requires the giver to want to
help, not hurt, the other person.

0 Be specific when giving feedback. Good feedback deals clearly with
particular incidents and behavior. Making vague statements is of little value.
The most helpful feedback is concrete and covers the area of interest specified
by the receiver.

0 Make the feedback readily actionable. To be most useful, feedback should
concern behavior that can be changed by the receiver. Feedback concerning
matters outside the control of the receiver is less useful and often causes
resentment.

0 Make the feedback about important aspects of the lesson, not trivial aspects.

Choose the subject of your sentences carefully.
0 When sharing feedback, use "we" or "our" as the subject of your sentence
rather than "you" or "I".
= For example: A statement that builds defensiveness:
"Your lesson was not well structured."
= A statement that doesn't build resentment:
« "Our lesson was not well structured; it did not flow."
= Even better...
« "How might the lesson be structured differently?"

o

15




E-4. What does a successful debriefing look like?

e Successful Lesson Study debriefing should include supportive and nonjudgmental
reflections. The facilitator should encourage everyone to base their comments on the
data collected during the observation and avoid all other comments.

Flow of debriefing

e Teacher comments on the lesson. (It is essential that when the teacher is sharing
comments that others are not allowed to comment until after the teacher has
finalized his or her thoughts.)

o Each member of the Lesson Study team comments on the lesson. (While the team
members are sharing comments, it is essential that the teacher does not comment
until all members have shared.)

e Open discussion:

o
(o}
o
(o}
o

I wonder what would happen if...?
What is another way of...?

What might explain...?

In our planning did we consider...?
Why did we decide to...?

o Facilitator comments and summarizes the session.

Participants discuss evidence about student thinking and learning. The focus is on the
team’s lesson, not the teacher. Observers share evidence collected and discuss
implications for future lessons.

E-5. Are there templates that can be utilized during the debriefing process?
Yes, sample templates are provided in Appendix E.

16




F. PHASE IV. RE-TEACHING AND REFLECTING

F-1. How do we include the analysis of student work in the re-teaching and

reflecting phase of the Lesson Study process?
The team reviews the observation notes and collects student work samples to help
them identify needed changes. After analyzing the data collected, the team discusses
how to restructure the lesson to make it more effective. Teachers connect student
learning with the instructional activities in the lesson. They determine what parts of
the lesson support student learning and which parts need to be revised to successfully
help students reach the team goal of the lesson. In addition, Individualized
Educational Plans (IEP) can be evaluated to determine the need for student
accommodations and modifications to instruction. Resources on analyzing student
work can be found in Appendix F.

F-2. What are some guiding questions to consider when revising and re-teaching the
lesson?
o Listed below are suggested questions that the Lesson Study team should ask when
revising and re-teaching:
o What do the analyses of the data on student learning tell us about the impact of
our instructional decisions?
Based on the data collected, did the lesson meet the students’ needs?
How can we modify the lesson to help students reach the goals?
How can we make modifications to IEPs to help students reach the goals?
What student behaviors led to insights about your thinking?

O O oo

F-3. What are the steps for observing the learning process during the re-teaching

phase?

o The following protocol guidelines are meant to facilitate the lesson observation and
debriefing process. The team and observers should meet before the lesson to revisit
the lessons’ goals and the observation protocol. The teacher may use this time to
prepare the room or the students. Although these guidelines are meant to make these
activities more constructive and efficiently organized, they are not meant to minimize
the critical or reflective nature of the feedback session.

Observing the Lesson

o The observers, including the teachers who helped plan the lesson, should NOT
interfere with the natural process of the lesson (e.g., by helping students with a
problem). However, observers are permitted to circulate around the classroom
during seatwork, as well as communicate with students for clarifying purposes
only (e.g., if they could not clearly hear what a student was saying). Otherwise,
observers should stand to the back and sides of the classroom.

o Itisa good idea for observers to note their observations on the lesson plan itself.
This procedure will not only help observers focus on the goals and activities of
the lesson, but also help them organize their feedback for later review.

17




o Itisalso a good idea for observers to distribute observations among themselves.
For example, a few clusters of observers could watch assigned groups of
students, another observer (usually one of the planning teachers) could keep
time, etc. The teacher should also prepare for this observation by distributing
seating charts among the observers (if seating charts are not available, the
teacher could place nametags on each student), so that observers can
conveniently refer to the children by name when discussing their observations
and sharing their feedback.

F-4. After the re-teaching has occurred, what are the steps for the reflecting
process?
e The following are some steps that can be used in the reflecting process:

o Instead of discussing the lesson immediately after it has been taught, the entire
team could take a break to gather their thoughts.

o The team who planned the lesson should assign roles among themselves in
order to help keep the discussion focused and on track. These roles include:
moderator/facilitator (usually a member of the planning team besides the
teacher who taught the lesson), timekeeper, and recorder(s).

o The teachers who planned the lesson should sit together at the front of the room
in panel formation during the feedback session. The purpose of this setup is to
emphasize the idea that the entire team (not just the teacher who taught the
lesson) is receiving the feedback.

F-5. How do we share feedback about the re-taught lesson?

o The facilitator should begin the feedback session by (1) outlining the agenda for the
discussion (e.g., “First, we will hear from the teachers, who planned the lesson, and
then...”); and by (2) briefly introducing the goals of the planning team.

e The teacher of the lesson should have the first opportunity to comment on his/her
reactions to the lesson, followed by the other planning team members. S/he should
address what actually occurred during the lesson (e.g., what worked, what did not
work, what could be changed about the lesson, student performance, student behavior
that indicates student thinking, student reactions to lesson parts, goal accomplishment
etc.).

e The planning teachers should also raise questions/issues that were mentioned during
the planning sessions, and describe how these concerns were addressed by the
instructional decisions they made for the study lesson. If the feedback session is after
the second implementation of an observed lesson, the planning members should
clarify what changes were made between the two lessons, and how these changes
related to the goals of the lesson.

e The planning teachers should direct the observers to give them feedback that is
related to the goals of the lesson. The observers can then share feedback about the
lesson that helps the planning teachers address these goals. For example, observers
could share their suggestions about how they might have done something differently
in their own classes. In addition, they could ask the planning teachers about their
rationale for making certain decisions about the lesson (e.g., “Why did you choose
those numbers for that problem?”).

18




o When observers share their feedback, they could begin on a positive note by thanking
the teacher who taught the lesson and discussing what they liked about the lesson.
Observers could then share critical feedback by supporting their statements with
concrete evidence. For example, they could comment on specific observations from
this particular lesson (e.g., “I saw student X do this...”), or make suggestions that
draw upon their own experiences (e.g., “When I taught a similar lesson, I did
differently because...”).

o Each observer can comment on a specific aspect of the lesson. Then the facilitator
could allow other observers the opportunity to comment on this point or related
aspects of the lesson. This procedure prevents the feedback session from becoming
dominated by one observer and allows others to share their insights. If an observer
would like to share something that is not being discussed at that point, then he or she
can write it down for later.

o Similarly, the teacher(s) who planned/taught the lesson should wait until a few
comments have been given before responding to the observers. This waiting prevents
the discussion from becoming a “point-volleying session” and allows all participants
to voice and absorb the feedback in a reflective manner. In addition, the facilitator
should be responsible for proactively keeping the debriefing session on track.

o The timekeeper should remind the team when time is running short so that the team
can meaningfully wrap up their debriefing session. If an outside advisor is present,
then the feedback session should end with general comments from that person.

--Adapted from Chokshi, Ertle, Fernandez, and Yoshida, 2001

F-6. Is there a template that can be utilized to reflect on the Lesson Study Process?
Yes, a sample template can be found in Appendix F.
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Appendix A-General Information Resource

This document discusses the linkage of the Instructional Review with Lesson Study.

Linking the Instructional Review and
Lesson Study

The Instructional Review process provides the school with a report of the critical instructional
issues facing the school, as well as directing attention to the actions needed to address these
issues. Lesson Study is a tool for addressing some of the instructional issues identified by the
Instruction Review process. For example, Lesson Study will teach the faculty how to instruct the
students for the entire duration of the class period or increase the frequency of higher-order
questions. Having a faculty to buy-in to new behaviors, skills, and activities in this way,
transforms a school from low performing to high performing.

Lesson Study also builds the school's capacity for professional collaboration. Across time, with
high quality implementation of Lesson Study, the faculty will develop the set of skills,
knowledge, tools, use of data and commitment needed to carry out the improvement of the school
in a systematic manner. Lesson Study is a powerful lever for change because it is ongoing, job-
embedded, collaborative, and focuses on long term student learning. The first step in assisting a
school in implementing Lesson Study is to discuss issues associated with common planning.

The direct links between the Instructional Review and Lesson Study include:
e Infrastructure issues
Does the master schedule ensure common planning time?
0 Elementary: common planning time for all grade levels
0 Middle and High School: common planning time by content area
e Use of Time
How is the common planning time used? During the Instructional Review, the
team should examine this issue and determine:
0 When the teachers meet for common planning time, what is usually

discussed?
» Instructional Issues (examining student work, how to design a
lesson)

If common planning time does not exist, then the first step for a school may be to amend the
Master Schedule. If common planning time exists, then the school may focus on transforming the
purpose of common planning time. Beginning the process of implementing Lesson Study will
accomplish this goal.

22




Appendix A-General Information Resource

Integrating Lesson Study within Florida’s PS/RtI
Framework

Response to Instruction/Intervention

The approach referred to as PS/RtI is the practice of providing high quality
instruction and intervention matched to student needs, using learning rate over time
and level of performance to make important instructional decisions. PS/RtI involves
the systematic use of assessment data to most efficiently allocate resources in order to
improve learning for all students. At increasing levels of intensity, students who
demonstrate educational needs beyond core instruction in order to meet expectations
for positive behavior or academic content areas are provided with targeted,
supplemental interventions delivered individually or in small groups.

The Rtl framework is characterized by a fluid continuum of academic and behavior
instructional supports. Three tiers are used to describe the level and intensity of the
instruction/interventions as they are provided across the continuum as follows:

e Tier 1: Core, Universal Instruction & Supports - General academic and
behavior instruction and support provided to all students in all settings.

e Tier 2: Targeted, Supplemental Interventions & Supports - More targeted
instruction/intervention and supplemental support in addition to and aligned
with the core academic and behavior curriculum.

e Tier 3: Intensive, Individualized Interventions & Supports - The most
intense (increased time, narrowed focus, reduced group size) instruction and
intervention based upon individual student need provided in addition to and
aligned with Tier 1 & 2 academic and behavior instruction and supports.

The Problem-Solving Process
The problem-solving process is critical to making the instructional adjustments
needed for continual improvement in student level of performance and rate of
progress and for assessing (through students’ response) the effectiveness of the
instruction/interventions provided. Throughout the continuum of instruction and
intervention, problem-solving is used to match instructional resources to educational
need. The four critical parts of the problem-solving cycle are as follows:

1. Define the problem by determining the difference between what is expected and
what is occurring. Ask, “What is that we want students to know and be able to do
compared to what they know and are able to do?” When engaged in problem-
solving at the individual student level, the team may strive for accuracy by asking,
“What exactly is the problem?”
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2. Analyze the problem using data to determine why the issue is occurring.
Generate hypotheses founded in: evidence-based content area knowledge;
alterable variables; and instructionally relevant domains. Link validated
hypotheses to instruction/intervention. Ask, “Why is/are the desired goal(s) not
occurring?”’

3. Implement a plan by establishing a student performance goal for the group or
individual, developing an intervention plan to address the goal, and delineating
how the student’s or group of students’ progress will be monitored and
implementation ensured. Ask, “What are we going to do about it?”

4. Measure Rtl by using progress monitoring data to evaluate the effectiveness of the
intervention plan based on the student’s or group of students’ response to the
intervention. Ask, “Is it working? If not, how will the intervention plan be
adjusted to better support the student’s or group of students’ progress?

The application of the problem-solving cycle across the three tiers is an essential
component of a functional PS/RtI system. The underpinning idea is that the level of
support a student needs to be successful exists on a continuum from those students
needing no support beyond the core instruction and curriculum to those needing
extraordinary scaffolding. Tiered resources are arranged along that continuum such that
students have access to instruction/intervention at a level of intensity commensurate with
their need.
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Appendix A-General Information Resource

This document explains the Lesson Study Cycle.

PHASE IV PHASE |
Re-Teaching Scheduling
and and Planning
Reflecting
LESSON
STUDY
PHASE 111 PHASE 11
Debriefing Teaching
and and
Improving Observing

A Possible Lesson Study Cycle
*Depending upon the needs of the school and the level of readiness,
the length of time for each Phase may vary.

School PHASE | PHASE II PHASE Il PHASE IV COMPLETION

Year Scheduling Teaching Debriefing Re-Teaching
2010-2011 and and and and

Planning Observing Improving Reflecting

1*" Quarter 3 Weeks 2 Weeks 3 Weeks 1 Week Complete Cycle One
2" Quarter 3 Weeks 2 Weeks 3 Weeks 1 Week Complete Cycle Two
3" Quarter 3 Weeks 2 Weeks 3 Weeks 1 Week Complete Cycle Three
4™ Quarter 3 Weeks 2 Weeks 3 Weeks 1 Week Complete Cycle Four
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Appendix B-Guide to Introducing the Lesson Study Process Resource

This chart can be used to determine what educators already know about Lesson Study.

K

What I know about
Lesson Study?

(Answered prior to
discussion)

W

What am I wondering
about Lesson Study?

(Answered after a
general
definition/introduction
about Lesson Study)

Q

What questions do I
still have about
Lesson Study?

(Answered during
discussion with
colleagues)

T

What are my
colleagues’ thoughts
about Lesson Study?

(Answered following
initial training session)
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3-2-1 BLAST OFF

One (1)

key point for the district
to consider when planning

for Lesson Study

Two (2)
benefits of implementing
Lesson Study in our schools

Three (3)
important
components of
the Lesson Study process
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Appendix B-Guide to Introducing the Lesson Study Process Resource
This resource can be used to plan for future meetings.
School Name

Lesson Study Teams
SEPTEMBER 2010 SCHEDULE

DEPARTMENT
& PHASE I: PHASE II: PHASE IlII: PHASE IV:
TEACHER SCHEDULING/PLANNING TEACHING/OBSERVING DEBRIEFING/IMPROVING RE-TEACHING/REFLECTING
NAMES

Date: Date: Date: Date:

Time: Time: Time: Time:

Location: Location: Location: Location:

Facilitator: Facilitator: Facilitator: Facilitator

Date: Date: Date: Date:

Time: Time: Time: Time:

Location: Location: Location: Location:

Facilitator: Facilitator: Facilitator: Facilitator

Date: Date: Date: Date:

Time: Time: Time: Time:

Location: Location: Location: Location:

Facilitator: Facilitator: Facilitator: Facilitator

Date: Date: Date: Date:

Time: Time: Time: Time:

Location: Location: Location: Location:

Facilitator: Facilitator: Facilitator: Facilitator:
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Appendix B-Guide to Introducing the Lesson Study Process Resource

This resource can be used to plan for future meetings in the event that Lesson Study is not
conducted within subject area departments.

Lesson Study Action Plan

Lesson Study Team (LST) Person Resources Date to
Action Step Responsible Needed Accomplish

Meet with our department PLC to share an
overview of Lesson Study.

Select the teachers who will participate in our
LST.

Establish our LST group norms and a
communication plan.

Determine the LST members who will teach
our lesson.

Determine the other LST members who will
observe our lesson and collect data.

Select the class in which our lesson will be
taught.

Formulate goals for student learning and
development.

Select an academic focus based on Next
Generation Sunshine State Standards (NGSSS)
and benchmarks. Create a Developmental
Story for the standard being addressed.

Select a research lesson to improve or utilize a
lesson created by the LST.

Anticipate student response and barriers to
student learning and development.

Improve our lesson with instructional
strategies to address barriers related to goals.

Identify our data points to measure the impact
of instructional strategies.

Create our data collection tools.

Contact our DA Instructional Specialist to
share our pre-planning progress.

Conduct the improved lesson and collect
evidence (data) on student learning and
development.

Hold a colloquium to discuss and analyze the
lesson as soon as possible after instruction.

Continue colloquium to reflect on lesson
improvement and future application.

Share with our department PLC the results of
our Lesson Study.

Set the dates and times set for the next Lesson
Study cycle.
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Lesson Study Team
Action Step

Person
Responsible

Resources
Needed

Date to
Accomplish
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Appendix B-Guide to Introducing the Lesson Study Process Resource

This can be used as a guide to implement Lesson Study.

Implementation
Components:

Suggested Activities

Step 1
Proposed Time

Select dates that will work for all individuals involved.

Step 2
Forming Team

Identify team norms and protocols: Team members will build consensus

(grant permission) to go along with the total team (the majority).

1. What are our expectations?

2. Generate a list of expectations.

3. How will we resolve our differences? (Members must agree to listen

and focus on the problem rather than on the people involved.)

4. Members are encouraged to both support and challenge each other.

. All members must agree to fulfill their specific responsibilities, to
share the work equally as possible, and to maintain productive and
respectful interactions.

9]

Step 3
Establishing the
Research Theme
(Long-Term Goal)

e Before the Lesson Study team begins conducting research and
planning the research lesson, participants identify a problem based on
student learning data.

e Establishing a theme (overarching goal) helps participants keep their
eyes on the big picture and helps to tie long-term goals with short-term
objectives.

e Suggestions: Build on existing School Improvement Plan (SIP).

Step 4
Choosing a Subject
Area

The subject area and benchmark of focus should be chosen based on data.
Data should drive the instructional focus and alignment of lessons to the
Next Generation Sunshine State Standards.

Gather assessment data (FCAT and/or Baseline/Mid-Year). Disaggregate
and analyze the data for patterns that emerge in areas of student
weaknesses.

Guiding questions:

e What areas are challenging for our students?

e What are common challenges from research on student learning?
e What areas are difficult to teach?
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Appendix B-Proposal for Introducing the Lesson Study Process Resources
This meeting log can be used to record the occurrences of each meeting.

Lesson Study Meeting Log

School/Team: Date:
Coach: Time:
Meeting Leader:

Meeting Recorder:

Main Purpose of Meeting
(Also attach the agenda that was handed out to team members.)

What we did: Highlights of the discussion:
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Appendix B-Guide to Introducing the Lesson Study Process Resource

This document can be used to plan for additional meetings.

Next Steps:
Next Steps:
The next meeting will be on from to in
(date) (time)
(location)

The meeting leader will be

The meeting recorder will be

The main agenda topic will be

Work assignments for the next meeting:

will

Name(s) Task

will

will

will
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Appendix B-Guide to Introducing the Lesson Study Process Resource
These questions can be used to guide a reflection discussion.
Reflection Questions

1. How did the team discuss the subject/topic? Did they refer to how students learn
the subject/topic and the essential elements of the subject/topic? In what ways?

2. In what ways did the team link their lesson to their broader goal?

3. Was the conversation open to all participants? For example, if the lesson was
observed, did the entire team observe it? If the lesson was based on a textbook
was everyone on the team familiar with the textbook? Were less experienced
participants able to ask questions or propose ideas?

4. How did the team members reflect on their teaching practice? On student
learning? On the group process? How did the group record its process? Did the
group keeping track of generated ideas and revisions to the lesson?
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Appendix C-Scheduling and Planning Resource

ROLES OF LESSON STUDY TEAM MEMBERS

This document can be used to further outline the role of each member of the Lesson Study team.

What roles can the instructional coaches or facilitators have in the Lesson Study process?

Introduce Lesson Study to the team

Appoint a record keeper for the discussion

Apply protocols and group norms

Ask reflective questions as needed to keep your group focused on their goals

Make sure the conversation is not dominated by one or a few team members

Assign roles and be sure all participants are aware of their responsibilities

Commence the debriefing: introduce the team and outline the structure of the discussion
Manage time to allow each team member the opportunity to speak

What roles can the teachers have in the Lesson Study process?

Align the lesson to the Next Generation Sunshine State Standards and Benchmarks
Ensure that lessons address the appropriate levels of cognitive complexity
Promote the lesson design based upon ideas about how students learn best
Observe student learning when the lesson is taught

Anticipate student response

Dialogue within the debriefing or colloquium

Create, collaborate, develop, teach, practice, dialogue, refine, and research lessons
Observe and collaborate in conversation about the effectiveness of the lesson
Evaluate to determine if the lessons are helping students to learn

Analyze and note observations of student learning both during and after the lesson
Use the information obtained about student learning to revise the lesson and inform
instructional practice

Implement a variety of teaching methods and learning resources

Promote cooperative learning

What role can the record keeper have in the Lesson Study process?

Take notes of the debriefing

Produce a summary of the debriefing for the Lesson Study report

Make sure that the lesson summary is given to the team member who is taking responsibility
for reporting your Lesson Study

Use the Lesson Study Group Log to record attendance, summarize the learning and have a
record of the work; provide a copy to the school principal and keep a copy for the group

What role can the administrator have in the Lesson Study process?

Promote professional development for all staff members

Provide training to all administrators

Allocate time and funds for the Lesson Study groups to meet
Arrange for Lesson Study group members to earn in-service credit
Advocate for Lesson Study with the superintendent and school board
Help identify and secure resources for Lesson Study groups

Attend Lesson Study sessions to be knowledgeable about the work
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What role can the outside advisor or outside expert have?

e Provide a different perspective when reacting to the Lesson Study work of the group

e Provide information about subject area content, new ideas, or reforms in the field of expertise
e Share the work of other Lesson Study groups

Appendix C-Scheduling and Planning Resource

These are examples of common planning that can foster Lesson Study.
Example 1: Elementary School/Common Planning/Team Planning

All teachers are self contained and teach all subject areas. Examples for implementing Lesson
Study in this scenario:
0 Rotate the subject area that will be focused on each month (August-Mathematics,
September-Science, October-Reading, November-Social Studies).
0 Determine the subject area and standard/benchmark focus according to the instructional
needs of students at evidenced by student data (skills in need of improvement).
0 Include ESE teachers, instructional coaches (reading, math, and science),
paraprofessionals, and special area teachers as appropriate.

Example 2: Elementary School/Common Planning/Team Planning (Two Teams)

Teachers are teamed together for block scheduling. Examples for implementing Lesson Study in
this scenario:
0 Math/science/social studies teachers meet together while language arts/writing/reading
teachers meet together.

0 Rotate the subject area that will be focused on each month (August-Mathematics,
September-Science, October-Reading, November-Social Studies).

0 Determine the subject area and standard/benchmark focus according to the
instructional needs of students as evidenced by student data (skills in need of
improvement).

0 Include ESE teachers, instructional coaches (reading, math, and science), reading
coaches, paraprofessionals, and special area teachers as appropriate.

Example 3: Middle School/Common Planning/Team Planning (One Team)

Teachers are teamed together for block scheduling. Examples for implementing Lesson Study in
this scenario:
0 Math/science/social studies teachers meet together while language arts/writing/reading
teachers meet together.

0 Rotate the subject area that will be focused on each month (August-Mathematics,
September-Science, October-Language Arts, November-Social Studies).

0 Determine the subject area and standard/benchmark focus according to the
instructional needs of students as evidenced by student data (skills in need of
improvement).

0 Include ESE teachers, instructional coaches (reading, math, and science),
paraprofessionals, and special area teachers as appropriate.
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Example 4: High School/Common Planning for Subject Area Teachers

Teachers are teamed together by subject area for block scheduling. Examples for
implementing Lesson Study in this scenario:
0 Determine the NGSSS benchmark focus according to the instructional needs of
students as evidenced by student data (skills in need of improvement).
o Include ESE teachers, instructional coaches (reading, math, and science),
paraprofessionals, and special area teachers as appropriate.
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Appendix C-Scheduling and Planning Resource

These are sample schedules with common planning periods.

JayCee K-12 School 2010-11 Master Schedule
Elementary School

Note: Il is immediate, intensive intervention for the most struggling readers.
35 minutes 90 minutes 30 minutes .45 45 minutes 30 minutes .60 .55 .45
minutes minutes | minutes minutes
) ) ) ) 9:35 - 10:05 - 10:50 - ) ) 12:05 - 1:05 - 2:00 -
Teachers 7:30 -8:05 8:05-9:35 10:05 10:50 11:35 11:35-12:05 1:05 2-00 245
Homeroom ' Language
Anderson Reading For All Sst?lflliaels Arts & COIE:E ter Lunch Math | Science | Grade 3
11 Writing Lesson
Homeroom : Language Study:
Jennings Reading For All Sstofilial COIIIE;l ter Arts & Lunch Math | Science
I Hees Writing Example
Homeroom : Language 1
Monroe Reading For All Sst?l((:lliils Arts & Coi“:t‘:ter Lunch | Math | Science | Common
I Writing Planning
for all
Homeroom ' Language
Pace Reading For All Sst?lflliaels Arts & COIE:E ter Lunch Math | Science | teachers
11 Writing
Homeroom - Language
Green Reading For All Sst?lzllaels COIEE;: ter Arts & Lunch Math | Science
11 Writing

Example 1: Third Grade/Common Planning/Team Planning

All teachers are self contained and teach all subject areas. Examples for implementing Lesson Study in this scenario:
0 Rotate the subject area that will be focused on each month.
(August-Mathematics, September-Science, October-Reading, November-Social Studies)

o Determine the subject area and benchmark focus according to the instructional needs of students at evidenced by student data
(skills in need of improvement).

o Include ESE teachers, instructional coaches (reading, math, and science), paraprofessionals, and special area teachers as appropriate.

40




	Observing the Lesson
	C. How this unit is related to the curriculum:  
	D. Instructional sequence for the unit: 

	III.   Lesson Information
	A.   Name of the study lesson:  
	B.  Goal(s) of the study lesson: 
	C.  How this study lesson is related to the Lesson Study goal: 

	I. Plan the unit 
	B. How this unit is related to the curriculum:   
	C. Instructional sequence for the unit:  
	 Name of the study lesson: (e.g., “Finding the formula for area of a triangle”)  
	II.         Plan of the study lesson    
	 
	A. Goal(s) of the study lesson: (i.e., describe/ list the goals of the study lesson here) 
	B. How this study lesson is related to the Lesson Study goal: (i.e., a few descriptive     paragraphs)  



